The Effects of Positive Youth Development Education on Youth Minister Self-Efficacy by Spiller, Kenna Storey
Mississippi State University 
Scholars Junction 
Theses and Dissertations Theses and Dissertations 
1-1-2017 
The Effects of Positive Youth Development Education on Youth 
Minister Self-Efficacy 
Kenna Storey Spiller 
Follow this and additional works at: https://scholarsjunction.msstate.edu/td 
Recommended Citation 
Spiller, Kenna Storey, "The Effects of Positive Youth Development Education on Youth Minister Self-
Efficacy" (2017). Theses and Dissertations. 4433. 
https://scholarsjunction.msstate.edu/td/4433 
This Graduate Thesis - Open Access is brought to you for free and open access by the Theses and Dissertations at 
Scholars Junction. It has been accepted for inclusion in Theses and Dissertations by an authorized administrator of 
Scholars Junction. For more information, please contact scholcomm@msstate.libanswers.com. 
Template B v3.0 (beta): Created by J. Nail 06/2015  
The effects of positive youth development education on youth minister self-efficacy  
By 
TITLE PAGE 
Kenna Storey Spiller 
A Thesis 
Submitted to the Faculty of 
Mississippi State University 
in Partial Fulfillment of the Requirements 
for the Degree of Master of Science 
in Human Development and Family Studies 
in the School of Human Sciences 










The effects of positive youth development education on youth minister self-efficacy  
By 
APPROVAL PAGE 
Kenna Storey Spiller 
Approved: 
 ____________________________________ 
Tommy M. Phillips 
(Major Professor) 
 ____________________________________ 
Joe D. Wilmoth 
(Committee Member) 
 ____________________________________ 
Alisha M. Hardman 
(Committee Member) 
 ____________________________________ 
George M. Hopper 
Dean 
College of Agriculture and Life Sciences 
 
 
Name: Kenna Storey Spiller 
ABSTRACT 
Date of Degree: August 11, 2017 
Institution: Mississippi State University 
Major Field: Human Development and Family Studies 
Major Professor: Tommy M. Phillips 
Title of Study: The effects of positive youth development education on youth minister 
self-efficacy  
Pages in Study: 72 
Candidate for Degree of Master of Science 
Youth minister self-efficacy may be affected by the education received regarding 
positive youth development and adolescent development in general.  A survey intended 
to explore the correlation between youth minister self-efficacy and education was 
administered to 43 Southern Baptist youth ministers in Mississippi.  The survey used 
Lykert-type scales, multiple-choice questions, and open-ended questions to assess self-
efficacy and positive youth development and adolescent development knowledge.  
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In 2010, there were 42,717,537 youth from ages 10–19 living in the United States 
(U.S. Census Bureau, 2011).  Over 42 million adolescents from a wide range of 
backgrounds, cultures, and socioeconomic statuses are attempting to maneuver their way 
through a unique and important period of development.  Adolescence is a critical period 
of development that begins when a child enters puberty and ends once he or she has an 
adult identity; this period generally ranges from ages 10–19 (Adolescence, 2016).  An 
adolescent or youth is any person who is currently in the adolescence stage of 
development. Organizations across our country have endorsed and implemented many 
different programs designed to promote positive youth outcomes, but none have been so 
successful as those that follow the positive youth development model.  Positive youth 
development (PYD) is an empirically supported theory that emphasizes the strengths of 
youth and seeks to capitalize on youth potential (Lerner, Phelps, Foreman, & Bowers, 
2009).   
Although many secular youth organizations have adopted the PYD framework, 
religious youth programs have been slower to accept it. This could be due to difficulties 
reconciling theology/Biblical teachings with social science theories (Senter, 2014).  The 
Southern Baptist Convention, in particular, does not require youth ministry graduates 
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from their seminaries to take classes in adolescent development or youth programming 
(“Graduate Catalog," 2016; “Master of Divinity,” n.d.).  Previous studies have suggested 
that pastors’ levels of education and training do affect their professional self-efficacy—
their feeling of whether or not they can do their job and do it well (Wilmoth, Smyser, & 
Phillips, 2011).  However, there is currently no research examining whether this lack of 
adolescent and positive youth development education affects youth pastors’ self-efficacy, 
in turn impacting the effectiveness of their ministries and the outcomes of the youth in 
those ministries.   
Statement of the Problem 
 Positive youth development focuses on the strengths youth possess and seeks to 
develop positive character traits and overall healthy and productive individuals.  Positive 
youth development is empirically supported and has shown great success in adolescent 
programs (Lerner, Phelps, Foreman, & Bowers, 2009).  It encompasses all aspects of 
development—physical, mental, social, emotional, and spiritual.  However, one of these 
aspects that is often overlooked is spiritual development and its importance in identity 
formation during adolescence (Benson & Roehlkepartain, 2008).  Spiritual development 
and positive youth development can be fostered by positive religious mentors, such as 
youth ministers, in religious settings if they are properly educated and trained on 
adolescent development and positive youth development (Erickson & Phillips, 2012).  
Unfortunately, many Southern Baptist youth ministers are not properly educated on 
adolescent development, much less positive youth development (Senter, 2014).  This lack 
of education could lead to feelings of inadequacy, confusion, and low motivation as 
youth ministers attempt to best serve their adolescent congregations.  These negative 
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factors could ultimately lead to low self-efficacy among the youth ministers (Shunk & 
Pajares, 2009). 
Background of the Problem 
During most of the 20th century, G. Stanley Hall’s “storm and stress” theory was 
widely accepted as the predominant view of adolescent development.  This theory held 
that adolescence was a volatile time characterized by conflict with parents, mood 
disruptions, and risk behavior.  However, recent research on adolescent development has 
suggested that adolescence can actually be a period of positive development 
characterized by prosocial behaviors, and “storm and stress” is not the norm (Hollenstein 
& Lougheed, 2013).  Positive youth development theory emerged out of this new 
research.  
 Positive youth development has exhibited success in a variety of community-
based programs and is supported by developmental systems theories.  The 4-H Study of 
Positive Youth Development, in particular, demonstrates that positive youth development 
leads to meaningful growth and community involvement in youth (Lerner et al., 2005).  
Despite this empirical evidence for positive youth development, however, the organized 
religion sector continues to publish articles and books that are written from the deficit 
perspective.  In addition, many studies conducted by religious groups are not validated 
and do not line up with other empirically supported research about youth and religion.  
These publications continue to portray youth from a deficit perspective and may lead to 
religious leaders accepting ideas about youth that do not align with validated research 
(Smith, Faris, & Denton, 2004).   
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It is not a new phenomenon for the world of organized religion and the secular 
sciences to be in conflict with one another.  From the beginning of the 20th century, youth 
ministry in particular remained in the realm of nineteenth century theology, “…feeling 
academia had failed them” (Senter, 2014, p. 47).  Recent research has found that the gap 
between religion, specifically ideological conservatives, and the sciences has continued to 
widen (Senter, 2014).  This trend could be due to these two groups’ different ways of 
explaining occurrences in our world.  It could also be due to an unconscious competition 
for social influence (Evans, 2013).  In either case, these conflicts influence religious 
leaders’ decisions to adopt or reject new social science theories.   
 As a result of these conflicts between religion and science, youth minister 
education has oscillated between social science and theology in an effort to reconcile the 
need for education in both areas.  The two most common forms of youth minister 
education are non-formal education and formal education (Senter, 2014).  Non-formal 
education most often takes the form of conferences or published materials.  Formal 
education involves education at a Christian school or seminary and has only been 
available for approximately 50 years.  Youth ministry first arose as a specific major in the 
1970’s.  While most current undergraduate youth ministry programs seem to have 
resolved the conflict between social science and religion, seminaries seem to be having 
more trouble reconciling the two (Senter, 2014).  At New Orleans Baptist Theological 
Seminary, for example a person may obtain a Youth Ministry certificate without ever 
taking an adolescent development class.  The Master of Arts in Christian Education with 
a Youth Ministry concentration requires just one adolescent development course 
(“Graduate Catalog,” 2016).  Golden Gate Baptist Theological Seminary in California 
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requires no adolescent development coursework for their Master of Divinity with a Youth 
Ministry concentration program (“Master of Divinity,” n.d.). Formal Southern Baptist 
youth ministry education is sending youth ministers into the field without a theoretical 
background or knowledge of research in adolescent development in general, much less 
positive youth development.   
 This could become a problem for youth ministers, as pastoral education and 
training may affect professional self-efficacy (Wilmoth, Smyser, & Phillips, 2011).  
According to Shunk & Pajares, self-efficacy “…refers to perceived capabilities for 
learning or performing actions at certain levels” (2009, p. 35). The concept of self-
efficacy arose from Bandura’s social cognitive theory.  Social cognitive theory states that 
human behaviors are results of the interplay between personal factors and environmental 
influences (Shunk & Pajares, 2009).  Research has demonstrated that self-efficacy affects 
people’s performance at their jobs because people will avoid situations where they feel 
like their abilities are exceeded.  Proper education and training help to equip pastors for 
the many situations they will face in their jobs, allowing for higher levels of self-efficacy 
(Wilmoth, Smyser, & Phillips, 2011).  Based on self-efficacy theory, if youth ministers 
face a situation in their ministry that they are not educated enough on to be able to handle 
with confidence, they will shy away from the situation, potentially causing harm to their 
ministries and the youth involved.  
Purpose Statement 
 The purpose of this study is to determine if there is a relationship between the 
level of education Southern Baptist youth ministers in Mississippi receive on positive 
youth development (and adolescent development in general) and their self-efficacy.  In 
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addition, this study will examine whether Mississippi Southern Baptist youth ministers 
feel the education they did receive prepared them for their jobs.  
Research Questions 
1. Does the level of education Southern Baptist youth ministers in Mississippi 
receive on adolescent development affect their self-efficacy? 
2. Does the level of education Southern Baptist youth ministers in Mississippi 
receive on positive youth development affect their self-efficacy? 
Significance of the Study 
 This study, investigating the relationship between (1) education on positive youth 
development and adolescent development and (2) self-efficacy among Mississippi 
Southern Baptist youth ministers, will make a significant contribution to the field in a 
number of ways.  The healthy spiritual development of adolescents contributes to positive 
identity development (Furrow, King, & White, 2004), and the presence of positive 
spiritual mentors increases protective factors for them as they navigate a unique period of 
development (Erickson & Phillips, 2012).  Youth ministers play a unique role in these 
processes, but there is little research on what helps them do their jobs well.  There is no 
research on youth minister education on positive youth development—and adolescent 
development in general—and how these factors affect youth ministers’ professional self-
efficacy.  There is also little research on the target population for this study, Southern 
Baptist youth ministers in Mississippi.   
 Education practices for Southern Baptist youth ministers could be improved 
through this study.  The Southern Baptist Convention does not currently require Southern 
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Baptist seminaries to include adolescent development classes in their youth ministry 
program curricula.  If this study demonstrates that adolescent development education 
affects youth minister self-efficacy, the importance of those classes can be demonstrated 
to the Convention.  This study could also help to bridge the gap between theology and the 
social sciences by showing the importance of the two working together for the betterment 
of youth ministers.  If youth ministers report that they feel they are not adequately 
educated on the development of adolescents or positive youth development, educational 
institutions can use these results as a catalyst for change within their programs.  This 
study could also affect the community as a whole, because, if youth ministers receive 
proper education, they can make their ministries more effective, thereby improving 






REVIEW OF LITERATURE 
Introduction 
 For years, society has wrestled with how to help young people manage the 
changes experienced when they enter the “ever-dreaded” period of adolescence.  In the 
past, the general population tended to believe that adolescence was a time of “storm and 
stress” (Hall, 1908). However, current research suggests that “storm and stress” is 
inaccurate, and, with the growing influence and acceptance of the positive youth 
development model, society is beginning to view adolescence as a time of great 
opportunity.  The 4-H Study of Positive Youth Development is an influential study that 
demonstrated the benefits of positive youth development and has provided a launching 
pad for the development of more positive youth development research and programs 
(Hershberg, DeSouza, Warren, J. Lerner, & R. Lerner, 2014). Much more is now 
understood about adolescent development, as well as the protective factors that can lead 
to prosocial outcomes for youth, because of research on positive youth development. 
 Within a positive youth development framework, spirituality and religion have the 
potential to help adolescents become competent, fulfilled, and productive young people.  
Existing studies indicate that adolescents who are involved in church youth groups have a 
lower risk of deviant behaviors and exhibit more prosocial tendencies (King & Furrow, 
2004).  Church youth groups also give adolescents an avenue through which prosocial 
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peer groups can be formed.  Peer groups formed in a youth ministry setting can serve a 
protective role by giving adolescents an opportunity to be a part of positive friend groups 
(Ozorak, 1989).  In addition to the role of positive peers, research has revealed that 
relationships with positive adults are highly correlated with church activity attendance 
(Hoge & Petrillo, 1978). Hoge and Petrillo suggested that “the impact of youth programs 
sponsored by the church depends greatly on the qualities of the adult leaders” (1978, p. 
361).  This study demonstrates that youth ministers have the potential to influence youth 
church attendance based on their relationships with the youth. 
 The following sections have three focus areas: 1) adolescent development, 2) the 
impact of youth ministers during adolescence and youth minister education, and 3) self-
efficacy. These sections will begin with a brief description of the domains of adolescent 
development – physical, cognitive, socioemotional, and spiritual.  Then, the discussion 
will move to an examination of the impact of spirituality and religiosity during 
adolescence. Following these sections, positive youth development and spirituality will 
be explored, with a particular emphasis on the features of positive youth development 
settings. After these sections, the focus of this chapter will move to youth ministers.  The 
role of youth ministers in adolescents’ lives, the need for youth minister education, and 
the conflict between theological education and the social sciences will be discussed. 




Brief Overview of Adolescent Development 
Introduction 
 Adolescence is a time of great change in every domain of life (Anderson, 2015). 
Maturation physically and cognitively results in the desire for more autonomy. 
Socioemotional changes lead to new friendships and romantic relationships (Pickhardt, 
2011), and spiritual development has been linked to identity development (Benson & 
Roehlkepartain, 2008).  As hormones begin to increase, adolescents begin to take more 
risks, leading to a myriad of possible outcomes, both optimal and suboptimal (Anderson, 
2015). All of these changes work together to create a unique time in life that merits 
special attention and specific research.  The term youth development refers to “a natural 
process: the growing capacity of a young person to understand and act on the 
environment” (S. Hamilton, M. Hamilton, & Pittman, 2004, p. 3).  Optimal development 
in youth refers to individuals leading healthy and satisfying lives across the lifespan 
through the development of certain competencies that enable them to be productive on a 
societal and individual level (S. Hamilton et al., 2004).  Although the term “youth” may 
sometimes include both childhood and adolescence, in this study, youth will refer to 
those in the developmental stage of adolescence specifically.    
Physical Development 
 The first domain of adolescent development is the physical maturation that occurs 
as a result of puberty.  Puberty begins for girls between the ages of 8 and 13 and for boys 
between the ages of 9 and 14 (Glass-Godwin & Kalumuck, 2015).  During these years, 
most adolescents will experience a dramatic growth spurt, followed by an accumulation 
of fat, which forms curves in girls and usually gives way to an increase in muscle mass 
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for boys. All of the major organs increase in size, as well as an obvious enlargement of 
the sexual organs.  Hormone levels increase and prepare both girls’ and boys’ bodies to 
enter into the process of becoming a fully developed adult (Glass-Godwin & Kalumuck, 
2015).  These changes can cause body dissatisfaction in both males and females and can 
lead to emotional difficulties as adolescents attempt to make sense of their new, more 
adult-like bodies (Presnell, Bearman, & Madeley, 2007).   
Cognitive Development 
 Before the creation of MRI and fMRI, people believed that the brain stopped 
developing after childhood (Dobbs, 2011).  However, medical advances have established 
that the brain changes a great deal during adolescence and influences the way adolescents 
behave and make decisions (Dobbs, 2011).  The brain develops from back to front, with 
the prefrontal cortex being the very last part to mature at approximately age 25 
(Blakemore & Choudhury, 2006).  Because the timing of maturation is different in each 
part of the brain, executive functions mature after the limbic system, which controls 
emotions (Steinberg, 2005). This causes an imbalance in decision-making, with 
adolescents often relying more on their emotions than logic. This could also account for a 
teenager’s love of thrill and risk which, though inherently not harmful, can result in 
suboptimal decisions and risky behaviors (Dobbs, 2011). 
Socioemotional Development 
 In addition to these cognitive changes occurring in adolescence, emotions begin 
functioning in new ways as well.  Adolescents typically experience strong emotions, both 
positive and negative, and may have a difficult time expressing these emotions in healthy 
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ways (Pickhardt, 2010).  These emotions are heightened by a new desire for greater 
autonomy from parents and acceptance by peers (Pickhardt, 2011).  As adolescents begin 
to desire this autonomy, they seek to build relationships with peers.  These relationships 
depend heavily on the social skills the adolescent developed in childhood as well as those 
that the adolescent will hone through interaction with peers and adults (Jager, Yuen, 
Putnick, Hendricks, & Bornstein, 2015).  It is clear that cognitive functions and 
emotional and social wellbeing in adolescence are strongly correlated and lay the 
foundation for the adolescent to mature into a young adult.  
Spiritual Development 
 Spirituality is the focus of this study.  It is important to note the differences and 
similarities between spirituality and religion.  For the purposes of this review, spirituality 
and religion should be viewed as distinct, yet related, concepts (Li & Chow, 2015).  
Spirituality has to do with a conscious decision to examine personal beliefs and search for 
purpose in life whereas religiosity implies that a person is not only spiritual but that he or 
she is involved with religious organizations and participate in specific practices (Li & 
Chow, 2015).  Being spiritual often drives being religious; however, a person can be 
spiritual without being religious.   
Benson and Roehlkepartain describe spiritual development as “an ongoing, 
dynamic, and sometimes difficult interplay between one’s inward journey and one’s 
outward journey” (2008, p. 20).   Because spiritual development is so complex, it is often 
categorized as moral or character development; however, research illustrates that 
spirituality is a vital part of humanity and functions as an important factor in identity 
development (Benson & Roehlkepartain, 2008). Studies have demonstrated that 86% of 
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adolescents consider themselves to have some level of spirituality, but all adolescents 
experience spiritual development, whether consciously or subconsciously (Benson & 
Roehlkepartain, 2008).  Even self-proclaimed atheists acknowledge spiritual development 
by making a decision about their spirituality.   
Researchers have come to a general, though not unanimous, agreement that 
spiritual development occurs through a series of three processes, as outlined by Benson 
and Roehlkepartain (2008).  First, adolescents must experience an awareness or 
awakening by coming to a realization of themselves, others, and the interplay of different 
forces in the universe.  It is through this process that a person begins to build an identity 
and seek purpose in his or her life. The next process involves developing a sense of 
connectedness and belonging.  During this process, adolescents build meaningful 
relationships with those around them and perhaps with a higher power.  They then 
connect these relationships to a belief system; this is the point in which spirituality may 
manifest itself in religion. After these connections are made, the final process of spiritual 
development begins.  At this stage of development, adolescents choose a certain way of 
living, based upon the previous processes.  Their life reflects the realizations and 
decisions they have made about their personal spirituality and religiosity. These three 
processes of spiritual development, combined with the previously discussed aspects of 
cognitive, emotional, and physical development, work together to form the basis for 
adolescent spirituality and impact choices regarding religious activities and programs 
(Benson & Roehlkepartain, 2008).   
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Impact of Spirituality and Religiosity in Adolescence  
Introduction 
 As discussed above, physical, cognitive, socioemotional, and spiritual 
development all change dramatically during adolescence. For the purpose of this 
literature review, spiritual development will be the focus of this section.  Spiritual 
development has been linked to participation in fewer deviant behaviors and an increase 
in prosocial behaviors (Li & Chow, 2015). It also plays a major role in identity 
development (Furrow, King, & White, 2004).  These findings reveal how important 
spiritual development is during adolescence.    
Participation in Fewer Deviant Behaviors 
Research has clearly demonstrated that healthy spiritual development and 
participation in positive religious activities serve as protective factors against deviant 
behaviors (King & Furrow, 2004).  Adolescents are developing more personal autonomy 
and laying a foundation for the set of values to which they will adhere as adults (Ozorak, 
1989).  Spirituality and religiosity can have a significant effect on the development of 
those values.  It has also been suggested that adolescents who consider themselves to be 
more religious report higher self-esteem and greater levels of confidence (King & 
Furrow, 2004). These factors, as well as reported high levels of happiness, are associated 
with engagement in fewer deviant behaviors (McMurdie, Dollahite, & Hardy, 2013).  
Sampson and Laub’s age-graded lifecourse theory of crime (Petts, 2009) explains this 
correlation between involvement in religious activities and fewer deviant behaviors.  Life 
course theory suggests that antisocial behaviors greatly decrease as involvement in social 
institutions, such as religious organizations, increases (Petts, 2009).   
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Increase in Prosocial Behaviors 
 As antisocial behaviors decrease as a result of religiosity, prosocial behaviors 
increase.  Li and Chow (2015) provide this definition for prosocial behaviors: “voluntary 
actions that are intended to benefit another individual or group of individuals” (p. 150).  
Caring for others, selflessness, and love are emphasized in most religions; these in turn 
manifest themselves in prosocial behaviors (Li & Chow, 2015).   Adolescents who 
reported being religious were found to be three times more likely to engage in community 
service activities such as volunteering and displayed a strong commitment to their 
academics (Li & Chow, 2015).  They were also found to be more able to cope with stress 
(King & Furrow, 2004).  The presence of these prosocial behaviors in religious youth 
indicates that spirituality and religiosity are important factors promoting positive 
development in adolescents. 
Identity Development 
 One of the most important developmental milestones of adolescence is the 
achievement of identity.  Identity achievement in adolescence allows youth to contribute 
to society and protects them from identity diffusion and despair (Furrow, King, & White, 
2004).  Studies have revealed that identity is heavily influenced by participation in civic 
or religious activities, as these activities may provide adolescents with a set of beliefs and 
values that help to form their identity.  Furrow, King and White (2004) propose that, 
within an ideological framework, “Youth…develop not only integrated civic and moral 
identities, but a transcendent or spiritual sensibility that propels them to contribute to the 
common good” (p. 7).  In addition, religion can help to create a sense of belonging by 
allowing the adolescent to feel a part of a larger world-view (Furrow, King, & White, 
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2004).  This sense of belonging contributes to the way adolescents view themselves and 
can ultimately assist them in identity achievement. 
Spirituality and the Positive Youth Development Model 
 Since spirituality in an adolescent’s life is strongly linked to overall healthy 
development and identity achievement, religious activities for youth need to be developed 
within a framework that promotes the best possible outcome for positive development.  
As mentioned in the introduction, for much of the 20th century, adolescence was thought 
to be a time of “storm and stress,” and most youth programs employed a “deficit 
perspective” (Bowers et al., 2010).  Because of this perspective, adolescents were viewed 
as problems to be managed, and programming focused on reducing/preventing negative 
behaviors.  Over the past two decades, however, a new perspective on adolescence has 
begun to supplant the deficit perspective.   
The positive youth development (PYD) framework focuses on the strengths and 
positive aspects of adolescence; it seeks to empower youth to reach their fullest potential 
(Bowers et al., 2010).  The Five Cs Model of PYD offers a clear picture of what positive 
adolescent development looks like.  The Five Cs Model outlines competence, confidence, 
connections, character, and caring/contribution as characteristics that indicate healthy 
development.  Hamilton, Hamilton, and Pittman (2004) define each of the Cs in the 
following ways.  Competence refers to the “knowledge and skills that enable a person to 
function more effectively to understand and act on the environment.”  The second “C”, 
confidence, comes from competence and is the assuredness that a person must have to act 
on his or her thoughts. Connections has to do with relationships with adults, peers, and 
younger individuals.  Character gives individual the ability to decide what is right and 
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good, and caring or contribution refers to a conscious choice to use these traits for others, 
and not just for oneself.  Instead of focusing on problems that need to be solved, this 
model describes what can be seen as a “thriving youth” (Bowers et al., 2010). According 
to Bowers et al. (2010), if these characteristics are displayed over the life course, a person 
will be more likely to make positive contributions to society and less likely to participate 
in deviant behaviors.   
The Role of the Five Cs in Youth Religious Activities 
 The previous sections have made connections between four domains of adolescent 
development and the way the spiritual domain affects identity formation.  The importance 
of spirituality in adolescence has been demonstrated as it often leads to participation in 
religious activities, like church youth groups (Li & Chow, 2015).  In turn, prosocial 
behaviors and fewer deviant behaviors are linked to higher levels of participation in 
religious activities (Petts, 2009).  Because spirituality and religiosity are so crucial to 
healthy adolescent development, church youth groups and the youth ministers who lead 
them should have a thorough knowledge of the PYD framework and should understand 
the unique opportunity they have to instill the Five Cs into adolescents.  According to 
Gane and Kijai (2006), “Christian educators, pastors, and youth workers are in the unique 
position of assisting adolescents in developing a healthy well-integrated, personal and 
spiritual identity” (p. 50).  The Five Cs model gives youth leaders a clear picture of what 
thriving youth looks like.  By emphasizing youths’ strengths, youth ministers can plan 
activities that best facilitate healthy adolescent development.  
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Features of Positive Youth Development Programs 
 In order for a program to be effective within PYD, it must have certain features.  
Eccles and Gootman (2002) identified eight features of positive developmental settings:  
1) physical and psychological safety; 2) appropriate structure; 3) supportive relationships; 
4) opportunities to belong; 5) positive social norms; 6) support for efficacy and mattering 
(i.e. a sense of purpose or significance); 7) opportunities for skill building; and 8) 
integration of family, school, and community efforts.  Physical and psychological safety 
refers to the feeling of safety that is vital for optimal development. Appropriate structure 
allows for optimal development by providing youth with a stable, predictable 
environment.  Supportive relationships, which will be discussed at length in the following 
section, are characterized by warmth and connectedness and enable youth to form healthy 
and secure attachments to positive adult mentors.  Opportunities to belong give youth a 
sense of belonging, which is vital to sociemotional and cognitive development.  Positive 
social norms refers to the norms surrounding the youth program, and whether or not 
positive behaviors are seen as normal.  Support for efficacy and mattering gives youth 
opportunities to grow themselves and to make a difference in the world around them, and 
opportunities for skill building allow youth to learn new knowledge and skills in a variety 
of areas. The final feature of PYD settings is the integration of family, school, and 
community efforts. Optimal development is best fostered when there is “cohesion and 
information flow between systems” (Eccles & Gootman, 2002, p. 110).  These eight 
features of PYD programs, as outlined by Eccles and Gootman (2002), describe what a 
setting looks like when it is primed for optimal development.  
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Role of Youth Ministers in Adolescent Spirituality 
Impact of Positive Adult Mentors 
 As mentioned in the previous section, supportive relationships are a vital part of 
PYD programs and optimal development.  Adult mentors have the opportunity to help 
improve upon adolescents’ academic outcomes, social outcomes, and mental health 
outcomes.  Erickson and Phillips (2012) define mentors as “nonparental adults who take a 
special interest in the lives of youth by providing advice, emotional support, or by serving 
as role models” (p. 570).  Studies have revealed that if adolescents have relationships 
with adults who openly profess their faith as being important to them they are more likely 
to have high levels of religious participation (Gane & Kijai, 2006).  The role of a positive 
adult mentor in an adolescent’s life cannot be overstated.  Research indicated that 
mentorships have a significant effect on positive youth outcomes (Erickson & Phillips, 
2012).  Because of the highly social aspect of religious activities, youth involved in these 
programs have the opportunity to connect with positive adult mentors, such as youth 
ministers, and develop successful relationships with them.  
Positive adult mentors, such as youth ministers, may also play a role in adolescent 
mental health. Because of the many changes occurring during adolescence, youth are at a 
higher risk for mental health disorders (Hunter & Stanford, 2014).  According to Hunter 
and Stanford, 20% of youth have a diagnosed mental health disorder, and suicide is the 
third leading cause of death for those between the ages of 15 and 24 years (2014).  These 
statistics reveal how important it is for adults to carefully monitor youths’ mental health.  
Because of the amount of time youth ministers typically spend with the students in their 
ministries, Hunter and Standford (2014) describe youth ministers as “frontline 
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gatekeepers involved in initial contact and service to those experiencing mental health 
issues and diagnosed mental illnesses” (p. 958).  Youth ministers typically spend time 
with their students in multiple settings, allowing them to develop deep relationships and 
to assess the mental, emotional, spiritual, and physical health of the youth in their 
ministries (Hunter & Standford, 2014). These studies reveal the tremendous effect youth 
ministers may have on their congregations if educated on youth development and how to 
help youth reach their fullest potential. 
Youth Ministers and Social Capital Theory 
 Bourdieu’s social capital theory places the value of youth ministers as mentors in 
a theoretical framework.  This theory states that every person has certain social resources, 
both tangible and potential, that allow him or her to make social ties with their individual 
environments (King & Furrow, 2004).  There are three components within this theory: (1) 
structural, (2) relational, and (3) cognitive.  The structural component refers to social 
interactions and the location and frequency of those interactions. The relational 
dimension deals with quality of relationships within the social structure, and the cognitive 
component refers to shared goals and vision within relationships (King & Furrow, 2004).  
Healthy development can often be predicted by a person’s social capital.  King and 
Furrow (2004) state that “through religious involvement, young people have access to 
intergenerational relationships that are recognized as rich sources of social capital” (p. 
705).   Therefore, relationships with youth ministers may serve to enhance an 
adolescent’s social capital.  Youth groups give adolescents frequent opportunities for the 
establishment of positive mentoring relationships, fulfilling the structural component of 
the social capital theory. Within those youth groups, youth ministers may develop a 
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relationship of trust with adolescents, fulfilling the relational component of the social 
capital theory, and, because adolescents in youth groups often share the same views and 
beliefs as their youth ministers, the relationship between them serves to fulfill the 
cognitive component of this theory (King & Furrow, 2004). 
Need for Youth Minister Education 
 Spirituality is an important part of an adolescent’s life, and youth ministers have 
an opportunity to play a role in the healthy development of an adolescent.  Religious 
activities, such as youth groups, clearly benefit adolescents and serve as protective factors 
(McMurdie, Dollahite, & Hardy, 2013); however, statistics suggest that the percentage of 
youth who profess belief in God (95%) greatly outweighs the percentage of youth who 
actually participate in religious activities (36%; King & Furrow, 2004).  This gap raises 
questions about why more youth do not participate in youth groups or other religious 
activities.  Other studies have revealed a decrease in religious participation and youth 
group attendance from 7th to 12th grade (Choi, 2012).  These decreases have been shown 
to be in conjunction with an increase in high-risk behaviors (Choi, 2012). Many youth 
ministers are volunteers with no formal education, and many who have formal religious 
education were not required to take an adolescent development course (New Orleans 
Baptist Theological Seminary, 2015).  
History of Youth Ministry Education in the United States 
 The need for the education of youth ministers was first realized with the rise of 
the Young Men’s Christian Association (YMCA) in the 1880s (Senter, 2014).  The 
YMCA movement relied on paid staff members to run youth programs and needed a 
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standardized curriculum for educating “general secretaries,” the leaders of the movement. 
Western Secretarial Institute and the School for Christian Workers began as a response to 
this need, thus providing the first formal education on the specific ministry to youth 
(Senter, 2014).  Before these schools, education of youth leaders was non-formal in the 
form of training conferences and published materials that included information on youth 
leadership.  The introduction of formal education in youth ministry led to the formation 
of the Religious Education Association in 1903.  This association drew from social 
sciences and educational disciplines in order to create a sound educational basis for both 
church ministry and the YMCA (Senter, 2014).   
In 1949, the Southern Baptist Convention responded to an increasing societal 
interest in the period of adolescence by hiring their first professor of youth education at 
Southwestern Baptist Theological Seminary.  This new professor, Phillip B. Harris, laid 
the foundation for the vocational identity of professional youth ministry with his doctoral 
dissertation, The Youth Director (Senter, 2014).  Over the past 50 years, the formal 
education of Southern Baptist youth ministers has remained primarily within seminaries 
(Senter, 2014).   
Conflict Between Theological Education and the Social Sciences 
There has been great conflict within ministerial education as to whether 
theological education should be influenced by the social sciences (Senter, 2014).  This 
conflict stems from scientific distrust felt by many conservative Protestants.  Evangelical 
believers have disagreed with the social and moral stances of many prominent scientists 
over the past 50 years, which may have contributed to feelings of competition between 
the two fields (Evans, 2013).  According to Senter (2014), youth ministry education is 
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best when this competition is overlooked and religious education and social science are 
merged.  When these two fields come together, they provide a complete education on 
adolescence from the physical, cognitive, emotional, social, and spiritual perspectives.   
Impact of Education and Training on Self-Efficacy 
Self-Efficacy Theory 
 Self-efficacy is the “perceived capabilities for learning or performing actions at 
designated levels” (Shunk & Pajares, 2009, p. 35).  It is important because it has been 
suggested to greatly influence achievement and motivation.  Self-efficacy theory was 
born out of Bandura’s social cognitive theory, which states that human behavior is a 
direct result of the interactions between personal, behavioral, and environmental 
influences.  Self-efficacy fits into this theory in that it influences behavior and is also 
affected by the environment (Shunk & Pajares, 2009). Self-efficacy levels are formed by 
taking into account actual performances, vicarious experiences, forms of social 
persuasion, and physiological indexes.  Self-efficacy levels predict how much effort 
people will put forth in a certain situation and how resilient they will be if problems arise 
(Shunk & Pajares, 2009).  Self-efficacy should not be confused with actual competence 
because it is perceived competence and may not accurately reflect what a person is 
actually capable of doing.  
Education and Training and Self-Efficacy 
Great care should be taken to properly educate youth pastors because ministerial 
education and training has been linked to self-efficacy (Wilmoth, Smyser, & Phillips, 
2011).  Wilmoth, Smyser, and Phillips (2011) conducted a study of 815 clergy measuring 
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the effects education and training have on clergy self-efficacy in premarital counseling 
situations. They found that education and training do affect ministerial self-efficacy in 
those counseling situations. According to these authors, “people will approach, explore, 
and try to deal with situations within their self-perceived capabilities, but they will avoid 
transactions with stressful aspects of their environment they perceive as exceeding their 
ability” (2011, p. 56).  Because education was found to influence self-efficacy among 
pastors in premarital counseling situations, this study indicates the importance of 
examining the link between education and self-efficacy among youth ministers.  
Conclusion 
 Adolescents are in a crucial and unique stage of life.  Their minds, bodies, 
emotions, and souls are changing rapidly and in ways that they struggle to understand.  
Sometimes these changes become difficult and lead to deviant, suboptimal behaviors, 
prompting society to write adolescents off as nuisances.  However, through recent 
research and the positive youth development framework, human scientists understand 
adolescence to be a stage in life full of potential.  The spiritual aspect of adolescents’ 
lives serves as a key factor in predicting the trajectory of the rest of the life course.  
Involvement in religious activities and the presence of a religious mentor, such as a youth 
minister, serve as protective factors and important sources of social capital.  
Unfortunately, many religious circles have not adopted this new way of viewing 
youth in a positive way.  This leads to the question of whether or not youth ministries are 
being as effective as they could be.  Because youth ministers have the potential to be key 
factors in an adolescent’s spirituality, well-being, and healthy development, it is 
important to fully research the factors that could influence their ability to do their job 
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well.  Self-efficacy is one of these factors that, based on findings in other studies, could 
influence the way youth ministers approach and run their youth ministries.  Research on 
positive youth development and adolescent development education among youth 
ministers, and how that education affects self-efficacy, could produce positive policy 







The purpose of the study was to determine if youth ministers’ education in 
positive youth development (PYD) and adolescent development is correlated with youth 
minister self-efficacy.  The research questions were (1) “Is the level of education 
Southern Baptist youth ministers in Mississippi receive in adolescent development related 
to their self-efficacy?” and (2) “Is the level of education Southern Baptist youth ministers 
in Mississippi receive in positive youth development related to their self-efficacy?”  
Research has revealed that clergy self-efficacy beliefs are correlated with the education 
they receive regarding premarital counseling (Wilmoth, Smyser, & Phillips, 2011), but no 
research has been conducted to examine the effects of education on youth minister self-
efficacy.  Specifically, no research has been done to examine whether education on 
positive youth development and adolescent development contributed to youth minister 
self-efficacy.   
  This chapter will outline the research design, population and sample, variables 
and instruments, and data collection and procedures.  This exploratory study was 
quantitative in nature and correlational in design.  The sample included youth ministers 
who work full-time or part-time at a Southern Baptist church in Mississippi.  A cross-
sectional survey was used to collect data.  The predictor variables in the study were youth 
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minister education in positive youth development and youth minister education in 
adolescent development.  The criterion variable was youth minister self-efficacy.  The 
survey was administered online to youth ministers in the Mississippi Baptist Convention.  
These methods will be discussed in detail in the following sections of the chapter. 
Research Design 
  This study used a quantitative, correlational study design to explore the 
relationship between youth minister education in positive youth development and 
adolescent development and youth minister self-efficacy and to collect baseline data 
about Southern Baptist youth ministers in Mississippi.  A correlational study design, 
using a cross-sectional survey, was appropriate because this study was not attempting to 
establish causation between education and self-efficacy. An online cross-sectional survey 
was advantageous because it allowed data to be collected from a large sample in a short 
amount of time.   
Sample 
A consultant with the Mississippi Baptist Convention sent an email invitation 
with the survey link out to his list of 375 youth ministers in Mississippi.  Forty-four 
individuals participated in the survey.  Of these participants, 13.6% (n = 6) were between 
the ages of 18-24, 40.9% (n = 18) were between the ages of 25-34, 29.5% (n = 13) were 
between the ages of 35-44, 6.8% (n = 3) were between the ages of 45-54, and 9.1% (n=4) 
were between the ages of 55-64. When asked about the highest level of education 
completed, 2.3% (n = 1) reported some college, 2.3% (n =1) reported have an associate’s 
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degree, 29.5% (n = 13) reported having a Bachelor’s degree, 56.8% (n = 25), reported 
having a Master’s degree, and 9.1% (n = 4) reported having a Doctorate.   
 Participants were also asked about their ethnicity and race. Of the 44 participants, 
2.3% (n = 1) reported themselves as Hispanic or Latino, and 95.5% (n = 42) reported not 
being Hispanic or Latino. One participant left this question unanswered. When asked how 
they would describe themselves, 95.5% (n = 42) of participants reported white as their 
race, while only 1 participant reported other as his or her race. One participant left this 
question answered.  When asked to identify a gender, 93.2% (n = 41) reported male, 
while 6.8% (n = 3) reported female. A question was also included about the area in which 
participants work.  A rural area was defined as having less than 50,000 people; a 
suburban area was defined as being directly adjacent to an urban area; and an urban area 
was defined as more than 50,000 people (“Urban and Rural”, n.d.). When asked in which 
area they work, 61.4% (n = 27) reported rural, 31.8% (n = 14) reported suburban, and 
6.8% (n = 3) reported urban.  
 The last two demographic questions pertained to participants’ jobs specifically. 
When asked how many years they have served as a youth minister, 2.3% (n = 1) of 
participants reported working under 1 year, 20.5% (n = 9) reported working 1-4 years, 
40.9% (n = 18) reported working 5-10 years, 11.4% (n = 5) reported working 11-15 
years, 9.1% (n = 4) reported working 16-19 years, and 15.9% (n = 7) reported working 20 
or more years. When asked whether they work part- or full-time as youth ministers, 
18.2% (n = 8) of participants reported working part-time, while 81.8% (n = 36) reported 
working full-time.  
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Description of Variables, Measurements, and/or Instruments 
Predictor Variables  
Youth Minister Education in Positive Youth Development. 
The first predictor variable in this study was youth minister education in the area 
of positive youth development (PYD).  PYD refers to positive youth development theory, 
a strengths-based approach to working with youth while viewing them as assets to society 
(Lerner, Almerigi, Theokas, & Lerner, 2005).  This variable measured youth ministers’ 
knowledge of positive youth development based on the education they have received.  A 
new instrument was developed to measure this variable.  The instrument was created 
based on the central premises, ideas, and practices of the PYD framework.  It consisted of 
multiple questions designed to assess youth minister familiarity with the central tenets of 
the PYD perspective.  Eleven questions were developed based on positive youth 
development best practices, as outlined by the Oregon Commission on Children and 
Families (“Best Practices”, n.d.) Responses were measured on a Likert scale (1 = strongly 
disagree, 2 = disagree, 3 = somewhat disagree, 4 = neither agree nor disagree, 5 = 
somewhat agree, 6 = agree, and 7 = strongly agree).  Knowledge of PYD was assessed by 
tallying all the items in this measure.  Scores were summed and could range from 12 to 
84, with higher scores being indicative of a greater knowledge of PYD.  Cronbach’s 
alpha for this measure was .80.  The mean for this measure was 69.11, and the standard 
deviation was 7.71.  A sample item from this measure is, “I believe that youth should be 
valued and respected assets in society.”  One question was asked regarding classes taken 
that included positive youth development in their curriculum.  
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Youth Minister Education on Adolescent Development.  
The second predictor variable in this study was youth minister education in 
adolescent development in general.  This variable measured youth ministers’ knowledge 
of adolescent development in general based on the education they have received. To 
measure this variable, one question asked respondents to indicate the number of classes 
taken and/or training received specifically focused on adolescent development within 
formal education.  Another question asked respondents to indicate whether or not they 
have received any non-formal education or training in adolescent development.  One 
question was asked regarding the highest level of education completed.  Four questions 
were asked to measure knowledge of adolescent developmental processes.  A sample 
item from this measure is “I understand the biological processes the youth in my ministry 
are experiencing.”  These four questions were measured on a Likert scale (1 = strongly 
disagree, 2 = disagree, 3 = somewhat disagree, 4 = neither agree nor disagree, 5 = 
somewhat agree, 6 = agree, and 7 = strongly agree).  Knowledge of adolescent 
development was assessed by tallying the scores for these questions. Scores were 
summed and could range from 4 to 28, with higher scores being indicative of a greater 
knowledge of adolescent development. The mean for this measure was 23.02.  The 
standard deviation was 4.70.  Cronbach’s alpha was .96.  
Demographic Variables.  
 At the end of the survey, questions were asked regarding the participants’ 
demographics.  These questions give insight into participant characteristics that could 




b. Education level 




g. Years served in youth ministry 
h. Location of church (rural, urban, suburban) 
i. Full- or part-time ministry 
Criterion Variable  
Self-Efficacy. 
This study proposes that youth minister self-efficacy is related to youth minister 
education levels in positive youth development and adolescent development. Self-
efficacy refers to the “perceived capabilities for learning or performing actions at 
designated levels” (Shunk & Pajares, 2009, p. 35).  In this study, self-efficacy measured 
these perceived capabilities among youth ministers in their ministry settings specifically.  
Self-efficacy was measured using a modified version of the General Self-Efficacy scale 
(GSE).  The GSE was developed by Matthias Jerusalem in 1979 and has since been 
translated into 26 languages (Schwarzer & Jerusalem, 1995).  This instrument includes 10 
questions intended to measure a general sense of self-efficacy among adults.  For the 
purposes of this study, each question was modified to make the measure specific to youth 
ministry settings. The intended aim of the question did not change.  Responses were 
measured on a Likert scale (1 = strongly disagree, 2 = disagree, 3 = somewhat disagree, 4 
= neither agree nor disagree, 5 = somewhat agree, 6 = agree, and 7 = strongly agree).  A 
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sample item from this measure is “I can establish positive youth development in my 
ministry”.  General self-efficacy was assessed by tallying all of the scores.  Scores were 
summed and could range from 10-70, with higher scores being indicative of higher self-
efficacy.  The mean for this measure was 57.80. The standard deviation was 8.74, and 
Cronbach’s alpha was .91.  At the end of this measure, two questions were asked 
regarding self-efficacy in a negative context. These were also measured on the same 
Likert scale. Scores were summed and could range from 2 to 14, with higher scores being 
indicative of lower self-efficacy.  The mean for this measure was 9.57.  The standard 
deviation was 3.28, and Cronbach’s alpha was .77.  
Another scale was used to measure respondents’ self-efficacy based on the 
features of PYD settings. This scale was developed by Hartje, Evans, Killian, and Brown 
(2008) and was used in their study to examine the characteristics of youth workers. 
Permission to use and adapt this scale was received by Dr. Hartje via email.  The scale 
included 26 questions, measured on a 10-point scale ranging from “I am not good at this” 
to “I am extremely good at this” (Hartje, Evans, Killian & Brown, 2008).  A sample item 
from this measure is “How good do you think you are at the following? Making sure our 
program’s rules are followed by youth.”  Youth worker self-efficacy based on the 
features of PYD was measured by tallying up the scores for all items.  Scores were 
summed and could range from 26 to 312, with higher scores being indicative of higher 
levels of self-efficacy.  The mean for this measure was 221.91.  The standard deviation 
was 39.36, and Cronbach’s alpha was .97.  
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Data Collection and Procedures 
Invitations to participate in this study were sent via email to potential participants.  
E-mail addresses were acquired through the Mississippi Baptist Convention’s database of 
youth minister contact information.  A student ministry consultant within the Mississippi 
Baptist Convention sent email invitation to the 375 youth ministers in the database. The 
target sample size was 100 participants.  Qualtrics, an online survey software, was used 
to administer the survey.  The initial round of emails was sent at the beginning of 
February.  A reminder email was sent out 1 week later.  The survey was anonymous and 





DATA ANALYSIS AND RESULTS 
 The purpose of this study was to explore the relationships between positive youth 
development and adolescent development education and youth minister self-efficacy.  
Two research questions guided this study: 1) “Is the level of education Southern Baptist 
youth ministers in Mississippi receive in adolescent development related to their self-
efficacy?” and 2) “Is the level of education Southern Baptist youth ministers in 
Mississippi receive in positive youth development related to their self-efficacy?”  It was 
anticipated that youth minister education on positive youth development and adolescent 
development would predict higher levels of self-efficacy.  Participants took an online 
survey through Qualtrics survey software.  Data were analyzed using IBM SPSS 
Statistics 24.  Analyses included descriptive statistics, Pearson’s product-moment 
correlation, independent samples t-tests, and analysis of variance (ANOVA).   
Selecting Statistical Analysis 
Several potential options were considered when selecting an analysis method.  
Because the purpose of the study was to examine correlations between self-efficacy and 
education, Person’s product-moment correlation was chosen to analyze those variables.  
This type of analysis was used in a similar study regarding ministerial education and self-
efficacy with significant results (Wilmoth, Smyser, & Phillips, 2011).  Analysis of 
variance (ANOVA) was chosen to compare the means of the four measures in the survey 
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and general education levels.  ANOVA was used in the study mentioned above as well 
(Wilmoth, Smsyser, & Phillips, 2011).  Independent samples t-test was used to analyze 
whether full- or part-time status affects self-efficacy and whether formal training in 
adolescent development affects self-efficacy.   
Findings 
Preliminary Analysis. 
Before running correlations and ANOVA, descriptive statistics were used to 
examine the demographic data.  Data provided valuable information about the sample 
and was later used in the correlational analysis as well.  The largest number of 
participants were between the ages of 2534 (40.9%), 13.6% were between the ages of 
1824, 29.5% were between the ages of 3544, 6.8% were between the ages of 4554, 
and 9.1% were between the ages of 5564.  All but one of the participants marked 
“white” as their race. Frequency analysis demonstrated that a majority of participants had 
a master’s degree (56.8%), while 2.3% reported some college, 2.3% reported having an 
associate’s degree, 29.5% reported having a bachelor’s degree, and 9.1% reported having 
a doctorate.   When asked to report their gender, 93.2% of participants marked male and 
6.8% marked female.  When asked if the college they attended was affiliated with a 
Christian denomination, 52.3% reported “yes.”  When asked how long they had worked 
as a youth minister, the largest number (40.9%) reported working 5-10 years, while 2.3% 
reported working under a year, 20.5% reported working 1-4 years, 11.4% reported 
working 11-15 years, 9.1% reported working 16-19 years, and 15.9% reported working 
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20 or more years.  When asked to report whether they worked full- or part-time, 81.8% 
reported working as full-time youth ministers, while 18.2% reported working part-time.  
Descriptive statistics were also used to analyze four additional questions at the 
end of the survey regarding youth ministers’ attitudes towards education and training.  Of 
the 43 respondents, over half (54.5%) indicated that they believe education and training is 
extremely important when it comes to their daily tasks as youth ministers.  
Approximately 30% indicated that education and training is very important and 11.4% 
indicated that education and training is moderately important.  In addition to these 
findings, 59.1% responded “definitely yes” when asked whether they believe that 
knowing more about adolescent development and positive youth development would help 
them do their job better; 27.3% responded “probably yes”, 6.8% responded “might or 
might not”, and 2.3% responded probably not.  When asked which they believe is more 
important, “education and training” or “on-the-job experience”, 81.8% responded that 
“both are equally important,” while 11.4% responded that on-the-job experience was 
more important, and 2.3% responded that education and training was more important.  
The final multiple choice question asked respondents if they believe that the education 
and training they received adequately prepared them to do their jobs well.  Of the 42 
respondents, 25% responded “definitely yes”, 50% responded “probably yes”, 11.4% had 
no opinion, and 9.4% responded “probably not”.  
Correlational Analysis. 
 For the first analysis, correlations were run between the Positive Youth 
Development, Youth Worker Self-Efficacy, General Self-Efficacy Scale, and Negative 
Self-Efficacy scales and the number of courses taken related to positive youth 
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development. These results indicated that Positive Youth Development knowledge was 
significantly correlated with the number of courses that incorporated the study of positive 
youth development into their curriculum.  See Table 1 at the end of this chapter.  A 
second set of correlations were run between the same three measures and the number of 
courses taken specifically related to adolescent development. These results indicated that 
the number of adolescent development courses taken was significantly correlated with 
youth worker self-efficacy.  See Table 1.  
 Correlational analysis was run between certain demographic variables and the 
education and self-efficacy measures as well.  Analysis revealed that gender appeared to 
be significantly correlated with positive youth development knowledge, r = -.314, p = 
.04, but not with youth worker self-efficacy, r = -.02, p = n.s., general self-efficacy, r = -
.01, p = n.s., or negative self-efficacy, r = -.159, p = n.s.  Although the relationship 
between race and positive youth development knowledge was statistically significant (r = 
-.42, p = .01), the finding might not be meaningful given the lack of diversity within the 
sample.   
Tests of Between-Groups Differences. 
When ANOVA was run between scores on Positive Youth Development, Youth 
Worker Self-Efficacy, Negative Self-Efficacy, and General Self-Efficacy measures and 
general education levels, the f test revealed significance for General Self-Efficacy, F(4, 
43) = 5.15, p < .01,  but there were not enough respondents with low education levels to 
draw significant conclusions.  No significance was found when ANOVA was run 
between general education levels and Positive Youth Development, F(4, 42) - .22, p = 
n.s., Youth Work Self-Efficacy, F(4, 42) = 1.04, p = n.s., and Negative Self-Efficacy, 
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F(4, 43) = .88, p = n.s.  An independent samples t-test demonstrated that full-time 
ministers scored significantly higher than part-time ministers on youth worker self-
efficacy, t(41) = -3.25, p < .01,  and general self-efficacy, t(42) = -2.59, p = .01.  In 
addition to these results, an independent samples t-test revealed that those who have 
received formal training in youth development scored significantly higher in Positive 
Youth Development, t(40) = 3.20, p - .003, Youth Worker Self-Efficacy, t(40) = 3.81, p - 
.00, and Negative Self-Efficacy, t(41) = 2.80, p = .01 scores. These analyses answered the 
first research question in that education in adolescent development was found to be 
related to youth worker self-efficacy.  However, for the second question, education in 
positive youth development was shown to be related to an increased knowledge of 
positive youth development, but did not necessarily affect self-efficacy.  
Summary 
 In summary, statistical significance was found between positive youth 
development knowledge and the number of positive youth development courses taken. 
Significance was also found between youth worker self-efficacy and the number of 
courses taken specifically related to adolescent development. The answer to the first 
research question was found to be yes, while the answer to the answer to the second 
research question was found to be no.  Positive youth development education did not 
appear to effect self-efficacy.  Correlations were also found between gender and race and 
positive youth development knowledge, though the lack of variation within the sample 
does not allow for significant conclusions.  The more education participants had, the 
higher their scores were on the general self-efficacy measure.  Again, however, there 
were not enough participants with low education levels to draw conclusions.  
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Table 2.1 Correlations between number of adolescent development and positive 
youth development courses, youth worker efficacy, general self-efficacy, 
positive youth development knowledge, and negative self-efficacy: 
Correlations (N = 43) 
 











DISCUSSION, LIMITATIONS, AND FUTURE DIRECTIONS 
Discussion 
Introduction 
 The aim of this study was to assess the relationship between youth minister 
education on positive youth development and adolescent development and self-efficacy.  
Previous research has found ministerial education to be related to self-efficacy (Wilmoth, 
Smyser, & Phillips, 2011); however, there was no research focusing on youth ministers 
specifically.  Because self-efficacy has been revealed to affect motivation, learning, self-
regulation, and achievement (Shunk & Pajares, 2009), it was deemed an important factor 
to analyze within a ministerial setting.   
Possible Explanations for Findings 
There are a few potential explanations for the correlations that emerged from this 
study.  The number of adolescent development courses taken was found to be correlated 
with scores on the youth worker self-efficacy scale.  The higher the number of adolescent 
development courses that were taken, the higher scores were on that particular scale.  
This surprising given that the youth worker self-efficacy assessed knowledge related to 
PYD concepts, not basic adolescent development.  However, this is consistent with 
previous studies that have revealed that specialized training for youth workers is 
correlated with perceived overall competency (Hartje et al., 2008).  This finding indicates 
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that the more knowledge about adolescents youth ministers have, the better they will feel 
about the job that they are doing.  
Correlational analysis also demonstrated that the higher the number of positive 
youth development courses taken, the higher the scores were on the Positive Youth 
Development knowledge scale; however, the number of positive youth development 
courses taken was not related to scores on the efficacy scales.  This could be due to the 
lack of education on positive youth development.  Analysis revealed that out of all the 
participants, 41.9% indicated that they had taken 0 classes that incorporated the study of 
positive youth development into the curriculum.  Data revealed that youth ministers were 
much more likely to have one or more classes related to adolescent development in 
general (61.4%) than positive youth development.  In addition, only 20.4% of 
respondents indicated that they were familiar with the 5 C’s of positive youth 
development.  This lack of social science education could be attributed to the conflict 
between theological education and the social sciences.  Because there was not a large 
group of participants with a great deal of knowledge about positive youth development, 
significant conclusions regarding the relationship between self-efficacy and positive 
youth development education cannot be drawn.  
ANOVA tests revealed that the more education an individual had, the higher their 
scores were on the General Self-Efficacy scale.  However, because most participants had 
high education levels (Master’s degree or higher), there were not enough participants 
with low education levels to make a comparison and draw a significant conclusion.  The 
high education levels of participants could also have contributed to the unusually high 
means found during analysis.  In addition, there were outliers that could have contributed 
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to the large standard deviations.  An independent samples t-test revealed that full-time 
youth ministers had significantly higher scores on the self-efficacy measures than part-
time youth ministers.  This finding could be explained through self-efficacy theory.  
According to self-efficacy theory, there are four sources of self-efficacy information: 1) 
actual performances, 2) vicarious experiences, 3) forms of social persuasion, and 4) 
physiological indexes (Shunk & Pajares, 2009).  Full-time youth ministers would have 
more opportunities to build self-efficacy through these sources than part-time youth 
ministers simply because they spend more time performing job-related tasks.  Another t-
test revealed that participants with formal training scored significantly higher on the self-
efficacy measures as well.  Again, this finding is consistent with previous research on 
how training affects self-efficacy (Wilmoth, Smyser, & Phillips, 2011; Harty et al., 
2008).   
Limitations 
 There were several limitations of this study.  The number of participants presents 
a major limitation.  There were 375 people on the email list, but only 44 people 
responded to the survey.  With only an 11.73% response rate, the ability to draw firm 
conclusions is limited.  Future studies should include larger, more diverse sample.  This 
could be done by including other states in the study or by strengthening recruiting 
methods.  One-on-one recruiting or sending physical documents to churches might 
produce a better response rate.  Another limitation was the high education level of the 
respondents.  Only two respondents had less than a bachelor’s degree, while the majority 
(65.9%) of respondents had a master’s degree or higher.  Because the sample had high 
education levels, comparisons could not be made between low and high education 
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groups.  A stronger study could be developed by including volunteer youth ministers with 
limited education.  A third limitation was the lack of diversity within the sample.  Of the 
43 respondents, 42 marked “White” as their race.  In addition, only 6.8% of the sample 
were female.  This could be due to the fact that women cannot be ordained in the 
Southern Baptist Convention.  Because of this limitation, conclusions cannot be 
generalized across the population of youth ministers in Mississippi.  Expanding the study 
to other states could help to diversify the sample.  A fourth limitation of the study was the 
study design.  Though the quantitative methods used in this study strengthened the data, 
qualitative analysis would have allowed for a deeper view into the attitudes and true 
beliefs of the participants.   
Implications 
 The results of this study suggest several implications for the education and 
training of Southern Baptist youth ministers in Mississippi.  A review of educational 
requirements for youth ministers in the Southern Baptist Convention demonstrated that 
classes focusing on adolescent development and positive youth development are rarely 
required as part of degree programs (New Orleans Baptist Theological Seminary, 2015; 
Master of divinity, n.d.).  Over half of the youth ministers surveyed indicated that they 
believed that knowing more about adolescent development and positive adolescent 
development would help them do their job better.  Thirty-six out of the 42 respondents 
also indicated that they believed education and training to be equally important as on-the-
job experience.  These results suggest that youth ministers themselves recognize a need 
for more education and training. 
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In addition, the qualifications for youth ministers are set by individual churches 
and may not require any formal training at all.  This study demonstrates that education on 
adolescent development could be an important aspect to review when churches are 
selecting youth ministers.  This study also reveals that the education youth ministers 
receive on adolescent development plays a vital role in how they feel they are performing 
at their jobs.  Additional requirements for course work and formal training could increase 
the self-efficacy of Southern Baptist youth ministers in this state.  This could in turn 
strengthen the students being served and the surrounding community.  
Future Directions 
 In order to confirm the findings of this study, a larger study with larger sample is 
needed.  Studies regarding self-efficacy and education among youth ministers need to be 
conducted in other states and with a more diverse sample.  Studies among denominations 
other than Southern Baptist would also strengthen what is known regarding education and 
self-efficacy.  Longitudinal studies beginning when youth ministers first begin their 
education until after they begin working in their field would provide meaningful 
information about the relationship between education and self-efficacy as well.  In 
addition, there is a need for research regarding youth ministers in general.  Very little 
research is available about youth ministers and the way the view themselves, their jobs, 
their churches, and the youth in their ministries.  Quantitative studies in the form of 
interviews or focus groups could perhaps provide more insight into how youth ministers 




This study began with the idea that youth minister education and training would 
affect their self-efficacy.  The results supported this idea, but only when it came to 
education and training on adolescent development.  It was surprising that education and 
training on positive youth development did not affect self-efficacy, but this could be due 
to the lack of education on positive youth development.  The small sample size and lack 
of diversity within the sample present limitations, but the significant results that were 
found still provide meaningful implications with regard to the need for more youth 
minister education and training on adolescent development and positive youth 
development.  Future studies with larger sample sizes and a mixed methods approach 
could strengthen these findings and allow for more significant conclusions to be drawn.  
Overall, this study provides baseline data about Southern Baptist youth ministers in 
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questions relating to the protection of human research participants, please contact the 
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My name is Kenna Spiller, and I am a graduate student in the Human 
Development and Family Studies department at Mississippi State University, with a 
concentration in Youth Studies. 
I grew up in Southern Baptist churches across the South as the daughter of a 
Southern Baptist pastor.  I also attended Super Summer all five years as a student and one 
year as a leader.  During my undergraduate degree at William Carey University, I worked 
as a youth ministry intern for two years.  During my time as an intern, I developed a 
passion for youth ministry and went on to Mississippi State in hopes of receiving a 
degree that would further my knowledge about youth development and leadership.  
My graduate thesis is focusing on youth minister self-efficacy beliefs and how 
they relate to youth minister education and training on adolescent development and 
positive youth development.  I would greatly appreciate your participation in this survey 
for my project! I pray that the information we receive will help to strengthen youth 
ministries all across the state!  
For more information and to take the survey, please click on the link below: 
https://msudafvm.co1.qualtrics.com/SE/?SID=SV_eD08nsZOjtppa1T 










Youth Minister Self-Efficacy and Positive Youth Development Education 
Q1 Survey Information Sheet 
Title of Project: Youth Minister Education and Training and Self-Efficacy 
Person in Charge: Kenna Spiller, Master's Student 
School of Human Sciences, 174 Lloyd Ricks Watson Building 
40 Rocky Road Starkville, MS 39759 
Phone: (601) 297-0854 
Email: kss177@msstate.edu 
What is the purpose of this research project? 
This study is intended to examine the relationship between youth minister education and 
training on positive youth development and youth development in general and their 
perceived self-efficacy.  
What will you be asked to do?  
If you decide to take part in this study, you will be asked to complete a confidential 
survey containing questions about your job as a youth minister, your education level, and 
your perceived professional self-efficacy. There are also demographic-type questions 
about you. This survey should take you no longer than 30 minutes to complete. 
Are there any risks involved in my participation in the study? 
There are no perceived risks associated with participation in this study. However, if you 
are uncomfortable with a question for any reason, you do not have to answer that 
question. Also, you can decide not to be in the study any more at any time without any 
adverse circumstances. 
Does my participation in this study provide any benefits to me or others? 
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The information will help to provide data about Southern Baptist youth ministers in 
Mississippi and what can be done to make their ministries more effective and improve 
their self-efficacy.  
Will there be any compensation for taking part in this study? 
No, there will not be any compensation for taking part in this study. 
Will anyone know that I have taken part in this research study? 
NO. Your name will NOT be on the survey. Your answers are private and confidential 
and the information you provide will be entered into a computer without your name. If 
this research is published or presented, no information that would identify you will 
appear or be given.  
Am I required to take part in this study? 
NO. Participation in this study is voluntary. 
What do I do if I have questions or need more information? 
If you have any questions about this study, please feel free to contact Kenna Spiller using 
the contact information at the top of this form. 
For additional information regarding your rights as a research participant, please feel free 
to contact the MSU Regulatory Compliance Office at 662-325-3994.  
Q2 Clicking "I Agree" indicates your voluntary agreement to participate in this 
survey. 
If you wish to participate, please click "I agree". If you do not wish to participate in 
this survey, please click "I do not agree". 
 Yes, I agree to participate in this survey. 
 No, I do not agree to participate in this survey. 
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of cultures and 
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Q6 What is your age? 
 18-24 years old 
 25-34 years old 
 35-44 years old 
 45-54 years old 
 55-64 years old 
 
Q7 What is the highest level of education you have completed? 
 Less than high school diploma 
 High School or GED 
 Some technical school or vocational school 
 Technical or vocational school graduate 
 Some College 
 Associate's Degree 
 Bachelor's degree 




Q8 If you have attended college, what was  your major? (Please type your answer 
below) 
 










Q11 Of the above post-high school education, how many courses did you take 
specifically related to youth development? (Please type your answer below) 
 
Q12 Of the above post-high school education, how many courses incorporated the 
study of positive youth development in their curriculum? (Please type your answer 
below) 
 
Q13 Have you participated in any other types of training related to youth 
development or positive youth development? If so, what type of training did you 
receive? (Please type your answer below) 
 
Q14 What is your ethnicity? 
 Hispanic or Latino 
 Not Hispanic or Latino 
 
Q15 How would you describe yourself? 
 American Indian or Alaska Native 
 Asian 
 Black or African American 










Q17 How would you describe the area in which you work? 
 Rural (less than 50,000 people) 
 Suburban (directly adjacent to an urban area) 
 Urban (more than 50,000 people) 
 
Q18 How many years have you served as a youth minister? 
 Under 1 year 
 1-4 years 
 5-10 years 
 11-15 years 
 16-19 years 
 20 or more years 
 
















Q22 How important do you believe education and training is when it comes to your 
daily tasks as a youth minister? 
 Extremely important 
 Very important 
 Moderately important 
 Slightly important 
 Not at all important 
 
Q23 Do you believe that knowing more about youth development and positive youth 
development would help you do your job better? 
 Definitely yes 
 Probably yes 
 Might or might not 
 Probably not 
 Definitely not 
 
Q24 Which do you believe is more important: 1) Education and training or 2) on-
the-job experience? 
 Education and training 
 Both are equally important 
 On-the-job experience 
 
Q25 Do you believe that the education and training you received adequately 
prepared you to do your job well? 
 Definitely yes 
 Probably yes 
 No opinion 
 Probably not 




Q26 What academic subjects do you believe are most important for preparing 
someone for youth ministry? (Please type your answer below) 
 
 
